2  GREAT EDUCATORS OF THREE CENTURIES
(1644) is an outgrowth of his practical experience as a
schoolmaster.
Milton's Opposition to the Formal Humanism
Hiseduca- Although he came somewhat later in the history
tionfsthatof of education, Milton is to be classed among those
and^fai0' 'innovators'* who were endeavoring to introduce a
realism/ broader humanism in the place of the narrow ' Cicero-
wrucfa, pre-
pared the      nianism' into which the  educational  product  of   the
way for
'sense real- Renaissance had hardened. Instead of the restriction
to words and set forms, they advocated a study of
the ideas, or 'real things/ of which the words were the
symbols. This emphasis upon the content of the clas-
sics, which has usually been known as 'humanistic'
realism, is especially noticeable in Milton. With it often
went the study of social and physical phenomena? in
order to throw light.upon the meaning of the passages
under consideration. There seems also to have been
an attempt to adapt education to actual living in a real
world and to prepare young people for the concrete duties
of life, and it was usually suggested that the breadth of
view necessary for this could be obtained best through
1 Other innovators were Rabelais, Montaigne, Mulcaster, etc. See
Graves, History of Education during the Transition, Chap. XVII.
Because of the nature of his educational position, Milton is treated here
before Bacon, Ratich, and Comenius, although he follows them in point
of time.